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Jennette Arnold OBE AM (Chair):  Good afternoon, everyone.  This section of the meeting is teacher 

retention and recruitment in London.  Can I welcome our guests?  Starting with Martin Powell-Davies - Martin, 

welcome and thank you for joining us - London Regional Secretary of National Union of Teachers (NUT); 

Stuart Merritt, the Compton School and London Representative from the Teaching Schools Council (TSC), 

thank you for joining us; Karen Wespieser, Head of Impact, National Foundation for Educational Research 

(NFER), thank you, Karen, for joining us and we are also joined by Caroline Boswell, Head of Education and 

Youth here at the Greater London Authority (GLA).  We have a series of questions to ask you to comment on 

and to hear your views on.   

 

I have briefly touched on the purpose of the meeting.  I want to put this in the context that one of the Mayor’s 

commitments in his manifesto is to support the provision of better schools in London.  From work we have 

done during the previous mayoralty, we recommended that the mayoralty should take this as an important 

issue.  We also recommended a lead within the Mayor’s Cabinet.  We therefore welcome the appointment of 

the Deputy Mayor for Education and Childcare.  That is one of the recommendations that we made from 

previous work that came out of a number of inquiries.  The situation there was you cannot be talking about 

this great city without referring to education.  Without us having teachers to educate our children, we are 

always going to be looking to recruit people with skills from elsewhere.  We certainly felt it was time for 

mayoral involvement.  Due to the work done over the years, we are now proud to say that London, as a region, 

is either the first or second best performing region.  We also heard that this was no time to be complacent 

because other comparisons showed we had a lot of work to do.  We have a Mayor who is committed to the 

subject.  We have a Deputy Mayor with the remit.  Therefore, this meeting is taking place in the context of an 

executive that is seeking to provide strategic leadership for the specific strategic issues that we can identify. 

 

The first question that I would like to put - I will put it to you, Martin - is in terms of outlining the main issues 

for teacher recruitment and retention in London.  Are you aware of any regional disparity across London?  You 

can relate to the inner and outer boroughs because these are two known comparative areas.  Can you share 

any information that you have on disparities? 

 

Martin Powell-Davies (London Regional Secretary, NUT):   The main source that gives some information 

to compare regions is from the school workforce census.  In particularly they look at the teacher wastage rates 

- that is the word that they use - which is those who are looking to leave the state sector as teachers.  They 

also produce figures for the vacancy rate, particularly looking at where there are temporarily filled posts.   

 

In terms of London as a whole, it is striking that those wastage rates are greater in London than in any other 

region.  Between outer and inner London they are very similar - disturbingly similar in that sense - in that the 

figures show at the moment a wastage rate of about one in eight teachers in inner London and about one in 

nine teachers in outer London, broadly similar.  Where there is an interesting disparity or broader difference is 

in the figures they provide for temporarily filled posts where the outer London figures come up as higher than 



 

 

the inner London figures.  I suggest that might be something to do with housing costs and London pay scales 

but obviously I do not have the specific evidence to be able to say why. 

 

Jennette Arnold OBE AM (Chair):  I did an interview earlier and the interviewer from ITV raised the issue of 

behavioural issues.  Is this a real problem or is it a myth? 

 

Martin Powell-Davies (London Regional Secretary, NUT):  I have a teaching colleague here who can 

contradict me, but I was teaching for the previous 30 years until I took up this post so I am not long out of the 

classroom.  I would say most teachers would tell you that although people outside teaching think behaviour is 

going to be the main pressure - and I am not saying that when you are at the end of a long day with a difficult 

class it is not something that wears you out - it is not the main driver.  Clearly there are schools where 

classroom management and the general management of behaviour is more of an issue.  However, in general 

across London - outer and inner - our schools are well managed and well run.  That is not necessarily a 

particularly important driver.  General workload certainly is.  I am not sure behaviour is a key issue in terms of 

recruitment and retention in London compared to anywhere else. 

 

Jennette Arnold OBE AM (Chair):  I do not know if you can answer this, but you hear discussion about the 

term times.  There was discussion about whether there should be shorter term times, moving away from the 

long summer breaks.  That would play into terms and conditions.  Rather than having someone exhausted and 

then still working during the long holidays, is there merit in this discussion?  Are school terms too short, too 

long, and the holiday periods too erratic?   

 

Martin Powell-Davies (London Regional Secretary, NUT):  There would be one guarantee of making 

recruitment and retention worse, and that would be to shorten the summer holiday, absolutely.  There is a 

rhythm in teaching.  That is one of the things teachers understand.  It is a hard job, but at least you do have a 

summer break where you can get away and forget it all for a few weeks.  I do not think there is a particular call 

from teachers to change the general system we have. 

 

Stuart Merritt (The Compton School and London Representative, TSC):  I agree the workload would 

completely outweigh behaviour.  Behaviour can be an issue but is not the issue that is driving the wastage of 

teachers.   

 

Jennette Arnold OBE AM (Chair):  I visit a lot of primary schools because I love the primary age.  The last 

visit I made a couple of weeks ago there was “Miss”; she had two assistants; and there were 26 children.  When 

you talk about workload, is that related to extra demands on the teacher or is it because of school class sizes? 

 

Stuart Merritt (The Compton School and London Representative, TSC):  Probably demands on the 

teacher.  The paper that has come out recently talking about workforce reform or review - I do not remember 

the title of the paper - looked at all systems from initial teacher training (ITT) up to managing data, how that 

can be reduced and how teachers can teach rather than complete all the added paperwork that comes with the 

day-to-day job.  I am glad that has come forward and all schools are looking at that. Ofsted  (Office for 

Standards in Education, Children's Services and Skills ) inspections are looking at that in relation to what are 

the senior teachers in a school doing to potentially shorten lesson plans and to think differently about what 

they expect the paperwork to be.  I welcome that and look forward to what may come out of it.  Absolutely 

high-quality teaching and learning leading to greater student outcomes needs to be at the heart.  However, I 

am certainly glad we are looking at the moment at the amount of paperwork that is expected of teachers. 

 



 

 

Jennette Arnold OBE AM (Chair):  Do you think there is enough support for the newly qualified teacher 

(NQT)?  I pick up in conversations with NQTs that sometimes there is not enough support for them.  Have you 

picked this up? 

 

Stuart Merritt (The Compton School and London Representative, TSC):  It can be varied.  With schools 

potentially moving away from local councils, it is up to teaching schools or up to the school itself to consider 

what they want to offer for their staff.  That can therefore lead to inconsistency.  I can see how that can 

happen.  Certainly I also know schools that do it very well and do not just look at NQTs.  They look at the first 

three years and throughout the teacher’s career to support and develop them and to keep them engaged.   

 

Karen Wespieser (Head of Impact, NFER):  I just wanted to add to Martin’s response.  While the figures for 

the wastage rates are higher in London, both inner and outer, it is worth also noting that the figures for joining 

rates are higher as well. 

 

Jennette Arnold OBE AM (Chair):  We have got them coming in but they are not staying; is that what you 

are saying? 

 

Karen Wespieser (Head of Impact, NFER):  They are reasonably well-matched.  That has been a historical 

trend going back quite some way and matches the national trend as well.  Where there is a need to reflect in 

particular is that pupil numbers are growing.  Maintaining a status quo of a certain proportion coming in and a 

certain proportion going out is OK but actually needs to increase.  There need to be various interventions put 

in place, both in recruitment and retaining, to deal with the bulge in pupil numbers that is coming this way. 

 

Jennette Arnold OBE AM (Chair):  What sort of interventions? 

 

Karen Wespieser (Head of Impact, NFER):  More research needs to be done to look carefully at what are 

some of the drivers that are making teachers leave.  One of the things our research has looked at is around 

teacher engagement.  We found this to underpin teacher retention in quite an important way.  Therefore, it is 

looking for different measures to engage teachers.  Perhaps as a starting point it is just measuring how 

engaged your teachers are in schools so you can be aware of any forthcoming issues and target your 

interventions to the groups that seem to be most at risk.   

 

Jennette Arnold OBE AM (Chair):  You have just reminded me, do any of you know how many extra 

teachers London will need over the next five to ten years?  We know pupil numbers are growing but what 

about the teacher requirement over the next five to ten years?  Do you have any idea about that?   

 

Caroline Boswell (Head of Education and Youth, GLA):  We should extrapolate from the figures.  We are 

having some conversations with London Councils in the work we are doing on the secondary school places 

challenge to extrapolate from the projected growth there the numbers of additional teachers and head 

teachers we will need.  We need to test them as they are very indicative at the moment. 

 

Martin Powell-Davies (London Regional Secretary, NUT):  Jennette, I could give you a back of the 

envelope calculation, no more than that.  If we are looking at least 100,000 extra pupil places - I know some of 

your figures suggest higher than that - then if you took a pupil-teacher ratio of around 20 - obviously it could 

be higher - then, if my figures are correct, we are looking at 5,000 extra teachers. 

 

Jennette Arnold OBE AM (Chair):  It makes sense, if you are looking at 100,000 pupil growth that you 

would want a corresponding 5,000 teachers in the system.  

 



 

 

Fiona Twycross AM: This is a general question for the whole panel but I will start with Caroline, if I may.  It is 

basically looking at the London Challenge and how important the investment in improving teacher quality was 

to the overall improvement in attainment of London schools over the last ten years or so. 

 

Caroline Boswell (Head of Education and Youth, GLA):   The focus on the quality of teaching is 

absolutely critical.  What we know from all the international evidence is that what happens in the classroom 

and teacher practice is central to better outcomes, particularly for the most disadvantaged.  Although you will 

have seen various analyses of the improvements in the London school system over the last decade, 15 years or 

so, and a number of different explanations given, it is the fact that the system came together.  There was a lot 

of collaboration both from central Government, the school system and boroughs focusing in on getting that 

really high ambition and aspiration, that sense of moral purpose.  Certainly investment did go in as well, and 

continues to go in, through London benefitting from the current funding formula arrangements.  Importantly, 

what the London Challenge did was focus on leadership and how the leadership was focused all the time on, 

and absolutely driven by, teacher quality.  I would agree that is really critical. 

 

To highlight a couple of points made earlier.  One of the particular challenges in London, while we share them 

with the rest of the country, is this issue of growth in places and needing to grow our teaching workforce, how 

we look to support teachers - particularly in the first few years which seems to be quite critical - and your point 

about engagement of teachers and how we have a strategy for that.   

 

Martin Powell-Davies (London Regional Secretary, NUT):  Just to add that absolutely everyone who 

discusses education recognises the work that London Challenge did.  Therefore, we have a success story in 

general here in the city.  You are absolutely right to be looking at this question, though, because recruitment 

and retention potentially threatens that success.  In terms of looking forward, perhaps a new London Challenge 

that particularly looked at that issue of how to solve that problem of recruitment and retention.  You have two 

trends.  You have the trend of increasing pupil places and, therefore, needing to find more staff.  You also 

have an increasing trend in those wastage rates that we have talked about with them getting worse every year.   

 

I know the NFER report makes the point that perhaps there has been emphasis on recruitment and there needs 

to be emphasis on retention and engagement.  Those of us from the teachers’ side would particularly 

emphasise, therefore, the issue of workload.  The Department for Education (DfE) documents are very good on 

planning, marking and data management.  However, a London-wide emphasis on really making sure that 

schools are taking those on board and are looking at what they can do to put them into practice, rather than it 

just being another document that remains on the shelf, would be very, very useful out of a discussion like this.   

 

Karen Wespieser (Head of Impact, NFER):  For one of our pieces of research we looked at the Labour 

Force Survey, which is a national survey.  That allows us to look at where teachers go when they leave the 

profession.  Something quite unusual that we found about London is that when they leave they seem to be 

leaving London, leading us to a conclusion that London is actually a net exporter of teachers.  Whereas 9% or 

10% of teachers leave London schools, only 8% enter from outside.  Therefore, the direction is probably not in 

London’s favour at the moment.  That might be something to particularly target. 

 

Fiona Twycross AM:  We are losing teachers.  Do they then go and do other things or are they going to teach 

elsewhere in the country? 

 

Karen Wespieser (Head of Impact, NFER):  This was looking at teachers who leave the state system.  One 

of the things that is quite interesting about London is that when they are leaving, they are more likely than 

teachers in the rest of the country to remain in the education sector.  This could be going to educational 

charities, to teach in the private sector, to take on a different role within a school such as being a teaching 



 

 

assistant or something like that, a non-teaching role.  That happened in 60% of cases for leavers in London 

compared to 50% nationally.  There is something a little bit different about the broader education market in 

London. 

 

David Kurten AM: I have been a teacher myself actually before I became a politician.  Particularly in terms of 

Martin [Powell-Davies] and Stuart, I wondered if I could pick up on some of the things you said about 

workload and so on being an issue that affects teachers.  You mentioned paperwork.  I wonder if cover work is 

an issue that has been on your radar.  When I went into the profession in 1995, you might have had one cover 

lesson a week.  Time when you are not teaching is really very, very valuable time for a teacher.  It is the time 

when you do your preparation and marking.  With the number of vacancies there are, do you think teachers are 

expected to do more cover work now, so that that time which teachers really need to do other things is then 

taken up by looking after other classes?  Is that something that is an issue? 

 

Stuart Merritt (The Compton School and London Representative, TSC):  I am still teaching, and was 

teaching this morning.  While I do not have a national or an across-the-alliance picture to share on that, 

certainly at our school we are very strict and follow NUT guidelines that if it is a known absence, people do not 

cover the lesson.  In our school we have a really good model of a cover supervising team.  We have an - 

ex deputy head who has retired, as such, who leads the team.  We have lots of staff who are trying to get into 

teaching as cover supervisors.  They are permanent members of staff.  Typically they are people who want to 

be teachers and work for a couple of years and move on.  That works well.  When there is an absence where 

someone calls in sick in the morning, yes, occasionally you get a cover lesson, but that is quite rare.  However, 

that is just one school. 

 

Martin Powell-Davies (London Regional Secretary, NUT):  To stress, because it is done under union 

guidelines, the School Teachers’ Pay and Conditions document did make clear that people should not normally 

be expected to cover.  Obviously, like the documents from the DfE I talked about, it is making sure that it is 

actually happening in practice in schools.   

 

One thing I would say I have noted this year in reports back from secondary schools is that one of the things 

the changes to pay and conditions brought in was some guaranteed preparation, planning and assessment 

(PPA) non-contact time in primary schools.  That was a gain for most primary staff as they had at least 10% of 

their timetable when they should be able to plan and prepare; obviously a lot is done outside of the teaching 

day.  What I have noticed is - particularly with the pressure on school budgets, something people will be well 

aware of - that as every September comes around and the budget gets a little bit tighter and perhaps also as 

the pressure of not being able to recruit to vacant posts becomes more of a problem, the timetable is being 

squeezed for secondary colleagues who used to have a larger proportion of that non-contact time or free 

periods.  I have noticed an increase there, perhaps not in covering, but that the number of periods you have to 

teach per week is going up.   

 

David Kurten AM:  Non-contact time is squeezed so there is more contact time.  That obviously leads to 

extra work, tiredness and so on.  Along with that, what is the effect on class sizes?  You might have the same 

number of teachers, but more pupils coming into that system will have an obvious effect on class sizes.  That 

means there is more marking, so you need more time do that extra work outside the classroom.  Is that 

something you see? 

 

Martin Powell-Davies (London Regional Secretary, NUT):  Up to now, as was mentioned, London has 

benefitted from generally better funding.  That is one of the contributions that has made a difference in that 

class sizes are slightly lower than when you look at it on a national scale.  There are individual support teachers 



 

 

and so on around on top of the standard teachers.  Obviously, the kind of cuts that could come to London 

from the predicted national funding formula calculations would be a real danger, absolutely, on top. 

 

David Kurten AM: The question I was going to move on to, just following up on earlier questions, is the 

issues we have talked about in terms of recruitment and retention.  Is there a difference between primary and 

secondary schools, do you think?  How do the two sectors vary in terms of retention and recruitment?  That is 

open to anyone to answer.   

 

Karen Wespieser (Head of Impact, NFER):  Yes, I have those numbers.  Primary schools are doing slightly 

better for those joining and also slightly better for those leaving, or worse, sorry.  The numbers are higher.  

That is matched in secondary, but the numbers are probably slightly higher in primary overall. 

 

David Kurten AM: More recruitment and it is better -- 

 

Karen Wespieser (Head of Impact, NFER):  Yes, more on both sides.  The numbers are higher. 

 

David Kurten AM:  There is more recruitment and more retention? 

 

Karen Wespieser (Head of Impact, NFER):  No, less retention. 

 

David Kurten AM:  More recruitment and more wastage, if you like? 

 

Karen Wespieser (Head of Impact, NFER):  Yes. 

 

David Kurten AM:  More people coming in, more people going out? 

 

Karen Wespieser (Head of Impact, NFER):  Yes. 

 

David Kurten AM:  OK, in primary, so there is a greater turnover in primary than in secondary. . 

 

Martin Powell-Davies (London Regional Secretary, NUT):   All I will add is that we did a survey of NUT 

members.  Obviously there are a whole number of surveys asking similar questions around morale and the 

NFER one in terms of teachers who are looking to leave.  The NUT figure was higher than the NFER figure as it 

was looking more like 50% of teachers overall considering leaving, but it was indicative that the secondary 

figure was considerably higher than the primary figure, so the secondary figure was at 61% and the primary 

figure was at 48%, and of a big enough sample to think that there is an issue there.  That might not translate, 

as the NFER paper was showing, to people being able to leave or finding a place to leave, but it generally 

suggested to us that if there is a particular area where people are feeling perhaps more pressurised or looking 

for whatever reason to leave, then perhaps secondary is more of an issue than primary. 

 

Karen Wespieser (Head of Impact, NFER):  Just to speak for a moment about the NFER surveys and the 

way that they are different from other surveys that get different data, ours are nationally representative 

samples as opposed to samples of particular cohorts or particular groups.  We would probably argue that they 

give a far more representative figure.  The other thing to note is that intent to leave does not reflect and bear 

out in the numbers that leave.  It is consistently higher.   

 

In terms of primary and secondary, to come to your question, nationally, secondary is higher, but when I 

looked at this for London, primary was higher.   

 



 

 

Caroline Boswell (Head of Education and Youth, GLA):  I was just going to add to that, because certainly 

all the contact we have with the boroughs and with the teaching schools’ networks is that this is a really critical 

issue, and that primary in particular is quite a challenge in London.  We see the same picture nationally in terms 

of the subject areas for secondary, so particularly the sciences; potentially geography, for example.  I think 

there is a point about data here, and certainly one of the conversations we have been having, which we might 

come on to talk about a little bit later, is just about getting that high-quality data so we really understand what 

is happening, where the teachers are going, and how we can better support the system as a whole to maximise 

the numbers of teachers coming in and staying and progressing within teaching.  We want to see that 

professional development opportunity because we know that that is a key protective factor as well, where 

teachers feel valued and they can see opportunities to develop.  

 

David Kurten AM:  You really want to retain teachers in London once you have them. 

 

Caroline Boswell (Head of Education and Youth, GLA):  Absolutely, because we seem to have higher 

wastage levels here, which is partly, I am sure, because of the high cost of living.  We have young teachers; 

they are ambitious and they are very driven.  They get to a certain age, they want to maybe have a family, get 

a house which is a bit bigger, and they may be looking to move out of London.  We have particular challenges 

in London as well, and it is how we can also promote the positives alongside that and get the career pathways 

in place to support the system on that. 

 

David Kurten AM: Thank you. 

 

Tony Arbour AM (Deputy Chairman):  I am particularly interested in the NFER survey about engaged and 

disengaged teachers.  I wonder, can you tell me whether or not those teachers who have qualified teacher 

status (QTS) are more or less likely to be engaged than those teachers who have not qualified? 

 

Karen Wespieser (Head of Impact, NFER):  I am afraid we did not look for that in our survey and I also 

suspect that the numbers of teachers without QTS is so small that there would not have been enough that I 

could give you a robust answer on that anyway.  What I did do in preparation for this session was to look at 

engagement in London and compare that to the rest of England - the figures that are given in our report - and 

that was basically in line, so the same proportions are engaged in London as they are in the rest of the country. 

 

Tony Arbour AM (Deputy Chairman):  Yes, but clearly the great change with the coming of the free schools 

and the academies is the opportunity for more people to be employed who hitherto would have been expected 

to have been qualified teachers.  Perhaps I can ask your colleagues whether or not they can offer any 

anecdotal views on whether or not those people who perhaps have come in through the teaching schools 

scheme or one of the other schemes are more or less likely to be engaged or disengaged. 

 

Stuart Merritt (The Compton School and London Representative, TSC):  Interesting question.  I had 

not thought about it prior to you asking it, and I am not sure of the answer, to be honest.   

 

Tony Arbour AM (Deputy Chairman):  Really?  Have you never given that any thought? 

 

Stuart Merritt (The Compton School and London Representative, TSC):  The people that I experience 

who are working as unqualified teachers are desperately trying to gain QTS. They are not content to stay, so 

we are looking into assessment-only routes through initial teacher training, where people may be experienced 

teachers or are lecturers and come across, but they all - that I have come across - want to gain QTS, and we 

support them in trying to gain that, whether at interview or post-interview.  Therefore, they would be engaged, 



 

 

those that I have met, but none are happy to sit and not have QTS, because they see value in gaining it, or 

whatever we are going to call it, in future years. 

 

Tony Arbour AM (Deputy Chairman):  OK, I follow that.  I am sure that the NUT has a sort of institutional 

view on this, because you expect all teachers to have QTS, do you not?   

 

Martin Powell-Davies (London Regional Secretary, NUT):  Yes, but I think it is interesting, what my 

colleague has just said.  One of the key things about being engaged is whether you feel you can do the job 

well, and I think it is interesting that obviously people who come in without QTS recognise that there are very 

specific skills about being a teacher that they need to learn and wish to take on board.  I think there is that 

general trend that people who want to stay on would like to also get their QTS.  On the other hand, 

anecdotally, they do have experience, and they come into the job and realise that they do not have that skill 

set; it is not for them.  They did have expertise in particular subject knowledge but are finding it difficult to 

apply that.   

 

Tony Arbour AM (Deputy Chairman):  Yes.  That represents a considerable saving, because otherwise those 

people might have gone through an expensive training course before discovering that they did not like it.  The 

reason I ask the question is this.  On the face of it, as a layman, looking at it, one of the obvious ways of 

increasing the pool of teachers is that there should not be any kind of restrictive practice - I have to tell you I 

am a Conservative; that is why I used the words “restrictive practice” - over entry into the profession. On the 

face of it, it seems to me that if you were to remove that requirement, there will be a substantial pool of 

people who will come in and fill that gap.  Can I ask the question, is there a pool of people, do you think, who 

could fill that gap?   

 

Jennette Arnold OBE AM (Chair):  Sorry, Tony, is this without any qualifications? 

 

Tony Arbour AM (Deputy Chairman):  That is right.  They would simply be graduates.  1,000 years ago - 

looking at you, none of you remember this - it was possible if you had a good degree to be a qualified teacher, 

to get QTS.  I have to say I did that.  I am not boasting or anything like that.  Many of my colleagues did the 

same.  That is all gone now, but it appears to me, by allowing free schools and academies to employ these 

people, perhaps there is access, therefore, to a pool of people who otherwise would not have come in. 

 

Caroline Boswell (Head of Education and Youth, GLA):  I do not know if this is helpful, but again the 

conversations we had most recently with this sub-group we brought together to look at this issue.  We had the 

schools who are running their own initial teacher training programmes, and what they were saying was that 

they think it is preferable to have students that they are bringing in and training on the job to someone 

potentially having gone through a university course because they feel that they are really testing them for the 

rigour, the resilience and to cope with what can be a very tough first few years.  That was one suggestion. 

 

The other point that we have been looking at is schools that have been looking at different opportunities, 

whether it is teaching assistants wanting to get opportunities to go in and get QTS, so schools having that 

whole-school approach to their professional development of their workforce.   

 

The third comment which may be relevant is again about a secondary school issue, when we have been looking 

with London Councils who are talking to all of the boroughs about the secondary schools’ growth and the 

increasing number of free schools and academies.  There is one challenge there which is that quite a number of 

them are quite small schools.  There is a challenge there about the curriculum offer.  There are issues coming 

from the other side, if you like, in terms of, “Can you teach across a wide range of subjects if you do not have 

the size of school?”  It is not directly answering your question but it has some pertinence to it.   



 

 

 

Fiona Twycross AM:  When you mentioned schools doing their own training courses, my experience of one of 

the academies’ chains is that they do do quite a lot of training but also that they would expect teachers to be 

qualified.  I do not know if you could comment on where academies and free schools are going more generally 

with the flexibility around QTS, because my experience is that, like other schools, generally, most of the 

schools would want to have somebody who has gone through the qualifications.   

 

Caroline Boswell (Head of Education and Youth, GLA):  That is my understanding, definitely. 

 

Karen Wespieser (Head of Impact, NFER):  One of the things we did for our research was a small amount 

of qualitative work speaking with teachers about the reasons why they were leaving or thinking about leaving.  

One of the things that some of them told us was about the status of the profession.  They felt - and these 

were people who were already thinking about leaving - that teaching was not a high enough status profession 

anymore, when they look at some of their peers who they trained with at university, who went on into one of 

the professions.  If you lower the bar in terms of qualifications, that is not going to raise the status of the 

profession.  It would not work in the favour of increasing retention.   

 

Tony Arbour AM (Deputy Chairman):  Again relating to the engagement and the disengagement, I am 

swiftly rereading this.  Is there a gender difference? 

 

Karen Wespieser (Head of Impact, NFER):  At the simplest level of analysis, there was not a gender 

difference in terms of engagement.  When you start to add in some multi-level modelling to look at protective 

factors, then a gender difference started to emerge with older, male teachers being slightly more at risk of 

considering leaving than female teachers. 

 

Jennette Arnold OBE AM (Chair):  We have gone now into recruiting new teachers for London schools, 

which is great, but before we do, can I come back to you, Caroline?  We have heard about data and evidence.  

Is that not a real problem at the moment because of the mix that there is within the sector?  I was a governor 

of an academy which took a totally different approach, and they were great, but they did not feel that they 

had to report anything to do with their academy to anybody.  They were a self-sufficient group and they were 

doing well, and I do not know that anybody really knew what was going on within that school.  I am also a 

governor of an ordinary school, and the relationship with the borough is broken.  How are we going to get 

data?  How are we going to be able to make any real statements about the state of London schools, about 

recruiting teachers, about the growth that is taking place? 

 

Caroline Boswell (Head of Education and Youth, GLA):  Certainly, your point about an overview and 

coherence of the system, and I think a number of people have commented.  Obviously the system is going 

through a lot of change.  The role of the boroughs is being reduced in this area.  There is an expectation that 

teaching schools and the school-to-school support system will provide that kind of oversight.  In terms of how 

we look to work with the system, there is all of the work we have done, the work we did on leadership, which 

we may come on to later, and we have commissioned quite extensive research, so we understand as best as we 

can how we can best support and intervene.  In terms of data, at our first meeting on recruitment and 

retention we have been linking with NFER in terms of their reports.  We had someone there from the DfE, who 

are trying to think more creatively about the quality of their regional-level data.  It is also about us using our 

links.  Someone from my team now attends every one of the five sub-regional teaching schools.  The five meet 

here for their regional council and I attend that one, and we have good links with the boroughs.  Partly it is 

about trying to understand what is available and provide that in a more central place.  Some of the 

conversations we are having are potentially quite simple but they are looking at maybe just bringing together 

information in one place - on the variety of different events that there are around recruitment, for example - 



 

 

and putting it together with other opportunities on teacher training and development in London.  There is 

more that we can and should be doing.  We are also looking to commission some data, but we will be bidding 

for that internally to get some funding to do that. 

 

Jennette Arnold OBE AM (Chair):  Would you agree with me it is a real challenge? 

 

Caroline Boswell (Head of Education and Youth, GLA):  It is a big challenge.   

 

Jennette Arnold OBE AM (Chair):  It still stands, if you cannot count it, then you are going to either be 

extrapolating or you are going to be using data from focus groups, or not being able then to compare 

information that you are gathering at your meetings. 

 

Caroline Boswell (Head of Education and Youth, GLA):  Exactly, and just to your point that there is a lot 

of change.  There is an expectation that all schools should become part of a multi-academy trust.  That has 

particular implications in primary schools.  Your point that academy chains will organise their own training and 

support for teachers, once they have them in place.  There is a lot of variation across the system, and I think 

part of what we are trying to do is just connect people and have those joined-up conversations so that we can 

best work out how we can add some London -- whether it is talking about how it can be a fantastic place to 

work in London.  It is really important.  It is how we can add that to what is there without adding more 

complexity. 

 

David Kurten AM: Why it is becoming harder to recruit new teachers to London schools.  We talked about it a 

little bit just before.  Are there different challenges for schools in inner and outer London, anything else that 

you have not mentioned before about why it is difficult to recruit new teachers?  

 

Karen Wespieser (Head of Impact, NFER):  I would probably answer rather with the previous question.  It is 

about data to be able to give that analysis.  I would say there probably is quite a rich source of data.  The DfE 

collects an awful lot from schools these days.  The problem is there is not enough analysis of that data.  There 

is probably enough data sitting there that we could get access to, but it is more about having enough analysts 

and enough analytical capacity to look at the questions that you need answering.  At the moment, I could not 

give you an answer to your question directly. 

 

Martin Powell-Davies (London Regional Secretary, NUT):  Could I add to that?  I think it might be useful 

for the Panel to look at a document that I do not think we particularly referred to, the National Audit Office’s 

(NAO) Training New Teachers, where they make this point that the DfE’s recruitment models do not look 

solely at a national figure.  They look at national projections.  They do not look at regional projections.  They 

are effectively recommending to the DfE something which I am sure you would probably want to agree, that 

they need to look on a more regional basis in terms of some of the planning and modelling. 

 

The only thing I wanted to add because it was something we did mention was this issue about housing and 

costs.  There are clearly some pluses that London has.  Young teachers want to come and work in London 

because it is London: it an exciting place and there is lots going on.  Obviously we have - both in terms of 

universities and teaching schools - lots of places where people train, and in general people tend to end up 

teaching to where they have trained.  Those are pluses for London, but clearly a factor which I think has 

already been mentioned, and we have certainly seen it in our analysis from NUT members, that after a few 

years then, bluntly, as a young teacher said to me, “I am fed up with living like a student”, which kind of sums 

it up.  In the end, you want to look for a better standard of living, and the housing costs in London are a 

particular pressure, clearly.   

 



 

 

David Kurten AM:  Thanks for that.  Yes, it is definitely an issue.  Just to move on, you mentioned there are 

lots of teacher training colleges in London, but what are the most popular routes into teaching in London in 

primary and secondary schools? 

 

Stuart Merritt (The Compton School and London Representative, TSC):  I suppose it is quite mixed, 

and I think lots of schools that we speak to are quite concerned about the wide variety which is not 

communicated effectively to graduates.  We are a teaching school and we are also a school-centre initial 

teacher training (SCITT), and we support both, and we can give QTS ourselves as well as work with providers in 

London, but we have some fantastic trainees coming through.  We are working with Sacred Heart, which is 

another fantastic SCITT, and they have just had their numbers halved that they can train.  They are quite 

confused, looking back at the methodology, and there just seems to be confusion and maybe a bit of a mess at 

times where this needs to go.  Certainly, more people have now been trained through the school-based route 

last year than they have the old-fashioned university model, which I welcome.  Certainly, we employ the vast 

majority of all the trainees that come through who have worked with us for a year through a School Direct 

route, but I think there is certainly confusion and difficulty in a school just wanting to have a trainee teacher in 

their school.  How do they go about doing that?  Do they have to be part of a teaching school?  Does that cost 

anything?  What are the administration fees that are now part of it?  With university numbers being cut, who 

do they need to link with?  Hopefully, that is where the teaching schools can come in, and we are certainly 

looking at a model where schools can be part of our teaching school alliance, with no extra fee, but we will 

help get them some trainee teachers who will become teachers in their schools.  That is something that 

Teresa Tunnadine CBE, the Headteacher at Compton, is looking at through the Teaching Schools Council at 

the moment. 

 

David Kurten AM:  Sorry, just to pick up on that, you said university numbers are being cut.  Is that for 

teacher training places? 

 

Stuart Merritt (The Compton School and London Representative, TSC):  Sorry, yes.  Teacher training 

places. 

 

David Kurten AM:  Is that secondary or primary or both? 

 

Stuart Merritt (The Compton School and London Representative, TSC):  Sorry, just a general figure 

that I have read.  I am not sure of the divide.  For the first time last year I believe that more people went 

through a School Direct route.  They are still being accredited by a university but they are being interviewed 

and trained in part by the school, so the school-led system there. 

 

David Kurten AM:   Traditionally, you had more people in secondary schools did a degree and then did a 

one-year Postgraduate Certificate in Education (PGCE), which gave you QTS, and then for primary schools it 

was more people traditionally would have done a four-year Bachelor of Education (BEd) course.  Are you 

saying that has broken down a lot and that has changed a lot over the last five or ten years?  Would you say 

that that has changed? 

 

Stuart Merritt (The Compton School and London Representative, TSC):  I am not sure how many 

people are doing four-year or three-year degrees. 

 

Karen Wespieser (Head of Impact, NFER):  I cannot tell you London figures, but I can tell you national 

figures, that 45% come in through a postgraduate route, 18% through the undergraduate route.  School Direct 

accounts for nearly a quarter, SCITT 8%, and Teach First 5%.   

 



 

 

Tony Arbour AM (Deputy Chairman):  5%, did you say, Teach First? 

 

Karen Wespieser (Head of Impact, NFER):  Nationally. 

 

Jennette Arnold OBE AM (Chair):  How long has Teach First been going?  Three years? 

 

Stuart Merritt (The Compton School and London Representative, TSC):  At least ten. 

 

David Kurten AM:  Thanks.  That is very useful..  My next question was going to be does London differ from 

other regions in the UK, but I think we have answered that before.  There is not so much direct data comparing 

London to other regions, or does anyone have any more data?  I am not sure if you can answer that question. 

 

Caroline Boswell (Head of Education and Youth, GLA):  This is what I was suggesting, which is that while 

there is data, it does not always provide a regional cut, and one of the conversations we have been having with 

NFER and others is whether we can get that better regional data on top of the qualitative, anecdotal data we 

get from our contacts with stakeholders and networks.   

 

David Kurten AM:  Something to look at is finding that regional data so we can look for London.  Also what 

might be useful is data on inner London and outer London, or perhaps even by borough.  That might be 

something that we need to look into to help. 

 

Caroline Boswell (Head of Education and Youth, GLA):  Some of the inflows and outflows.  As people 

have talked about, teachers moving across boundaries into surrounding counties and vice versa, and that adds 

some complexity as well.  That is the sort of thing we would like to understand a little bit more what is going 

on. 

 

Jennette Arnold OBE AM (Chair):  We are a world city and we sometimes stay so local, drilled down within 

our city, that we do not look at our place in the world.  How would a mayor of a world city be able to make any 

statements about the state of London in terms of having conversations with other world cities, if there is such 

a lack of regional data? 

 

Caroline Boswell (Head of Education and Youth, GLA):  On teacher recruitment and retention, that is 

where we want to drill down.  We are certainly intending to produce our annual education report for 2017 

publication, alongside Sadiq’s [Khan, Mayor of London] education conference at the end of February.  That 

will look at outcomes in terms of education for London children.   

 

It is something which Karen may know more about, but when you were talking earlier about the amount of 

contact time that teachers have, certainly I had seen some data that the Programme for International Student 

Assessment (PISA) produced which suggested that teachers in England have more contact time and maybe not 

the same level of professional development opportunities to do Masters, etc, that you get in some of the 

highest-performing systems.  There is a whole level of research just about the importance of keeping and 

developing our teachers, getting them all the time to be looking at evidence, what works, the sort of activity 

we have been looking to support over the last few years, working in hubs, etc.  For me, there is something 

there about understanding the English system and how we can look to shift to a system which enables that 

kind of professional development at its best. 

 

Karen Wespieser (Head of Impact, NFER):  In terms of PISA, the next round of data is being released by 

PISA on 6 December 2016.  This is quite an interesting example where, although the data is collected, there 

needs to be more of an investment in data collection because it is difficult to look at London separately from 



 

 

the rest of the country without boosting the sample size for London.  There has to be a specific investment in 

order to be able to look on a regional basis at that data. 

 

Jennette Arnold OBE AM (Chair):  Can I just say that that came out of a recommendation around London 

playing a greater part within that whole survey?  It was sent to the former Mayor and I know the Deputy at the 

time looked at it in terms of how the GLA and the mayoralty could encourage schools to get involved.  One of 

the problems, of course, was the cost related to the involvement, because it sounds as if it is cost-neutral but it 

is very expensive.  It is something that maybe we can go back to that report, now that you have highlighted 

that, and indeed maybe wait until the PISA report comes out in December to see if it is a similar statement to 

the statement that was made to us three years ago.  Thank you for reminding us of that, Karen. 

 

Fiona Twycross AM:  I wanted to just ask what subject areas are most at risk of teacher shortages in London, 

whether there is a variation in that.   

 

Karen Wespieser (Head of Impact, NFER):  Sorry, but I do not have regional data on that.  From the data 

that NFER collected in our surveys, it becomes too small to be able to give a robust answer.  I suspect it is 

similar to the national picture, where history, English and sciences are particularly at risk, but I could not 

answer without further analysis. 

 

Martin Powell-Davies (London Regional Secretary, NUT):  We were all agreeing at the beginning that we 

were going to bore you with this constant reply, but it is the problem that the London-specific data is not 

being produced from the DfE modelling.  The one thing I was going to throw in again is national rather than 

London-wide, but Professor Harrison, who is one of the experts in this area, has apparently just in the last few 

days done a study looking at the Universities and Colleges Admissions Service (UCAS) figures, trying to get a 

little ahead of the official figures when they come out.  It looks from those figures that the three particular 

areas that are going to continue to be the shortage areas are business studies, design and technology and 

physics, but they continue to be particular problem areas.   

 

Fiona Twycross AM:  Thank you.  

 

Caroline Boswell (Head of Education and Youth, GLA):  My understanding was sciences and I had heard 

geography.  The thing I had heard as well is that the e-bike obviously requires people with those sorts of 

specialist subject knowledge to be able to teach to them, so clearly at secondary level that is an issue.  

Certainly the science, technology, engineering and mathematics (STEM) subjects seem to be an ongoing issue.   

 

 

Fiona Twycross AM:   Martin, you mentioned the NAO report, but if we could look a bit more at the point 

that it makes that the DfE’s national approach to recruitment does not sufficiently take into account important 

local and regional issues.  I know you mentioned this.  How could a regional approach for London be more 

effective than the current strategy, do you think?  What would it enable us to do? 

 

Martin Powell-Davies (London Regional Secretary, NUT):  All the points that we have made, there are 

specific London issues which we are all trying to grapple with but do not have the analysis to hand.  From what 

my colleagues are saying, we think that probably the data is there, but at the minute the DfE’s modelling is 

only based on a national picture.  That could be one route, simply to encourage the DfE to do the work, which 

is effectively what the NAO is saying.  If it is something, however, alongside or out of necessary that could be 

looked at from City Hall, from the Mayor, I did want to add, because we have talked about the London 

Challenge.  It is something that everybody nationally - and perhaps internationally - in education knows is 

something.  Even though perhaps London is a bit more of a fractured education system for all the reasons we 



 

 

know than it was, I still think that there should be that ability to pull everybody together and say, “We need 

the next round of the London Challenge looking at this.  Let’s all work together”.   

 

Just to go back to Jennette’s [Arnold AM] point, it is going to cost money, but a bit of cost analysis, the 

money that you will be putting in in order to get this work done -- I know the figure nationally is £700 million 

being spent on recruitment of teachers.  I do not know how much of that breaks down to a London basis, but 

there is a lot of money that is being spent on recruiting teachers that then in a few years are not in the job.  

That is not a good use of resources.   

 

Caroline Boswell (Head of Education and Youth, GLA):  Clearly, we do not have a statutory role for 

education, but - the point that Jennette made at the beginning - the Mayor has said that this is an area of 

importance for him, that he has appointed a Deputy Mayor to lead on education and childcare.  It is very much 

about how anything that we can do works within, so it is some kind of regional, possibly recruitment drive, but 

alongside and working within a national model.  It is using the resources that we may have, whether it is 

Transport for London (TfL) sites, whether it is our networks more generally in business, etc, to really get across 

the message that teaching is probably the key profession in terms of growing our future workforce and 

ensuring that our young people have all of the skills and the knowledge that they will need to benefit from 

London’s opportunities.  For me, there is something about making sure that we have the best research and 

data to work out and then to talk to colleagues about how we can best add value to what is happening.  

Anything we can do, we will not have a lot of money, but it will be looking to support and use the resources 

that we have.   

 

There is something about celebrating and promoting the teachers and the schools that are doing such fantastic 

jobs, because we know that where we have had similar schemes previously, head teachers and teachers do 

value being able to come to City Hall, being able to feel that the Mayor is highlighting the importance of what 

they are doing, and maybe shining a light on schools that have fantastic succession planning and are 

prioritising this as an issue.  We cannot afford to just hope it will go away.  We need to be more proactive on it.  

For me, it is a mix of celebrating and promoting great teachers that we have in London and also thinking quite 

carefully about how we can add value to the system through our resources and partnerships, etc. 

 

Fiona Twycross AM:  Thank you.   

 

Jennette Arnold OBE AM (Chair):  Let us see what more we can say about teacher retention.  We hear 

about this hollowing out of experienced teachers.  Despite there being a problem with the lack of data from a 

regional basis, how big is this problem?  What sense do you have about this problem? 

 

Karen Wespieser (Head of Impact, NFER):  As I said to start with, at the moment it is not a huge problem.  

It is other outside factors, such as growing pupil numbers, that will make it an issue.  Historically, the trend has 

been the same, that the same proportion of teachers have been leaving for quite a long time.   

 

One thing perhaps to put back to you as a question, if I may, or to other colleagues on the panel: is there a 

good amount of wastage?  Is it healthy to have turnover in the system?  Do we want to keep all teachers, 

meaning that some of those could not be the best teachers?   

 

Jennette Arnold OBE AM (Chair):  I know we have had this across professions.  We have had this within the 

police service.  We have had this is the health service.  It is not healthy to just have new recruits in a school.  

Visits that we have undertaken, the head teachers have really been concerned about the shortage or the 

reduced numbers of experienced teachers within their teams. 

 



 

 

Stuart Merritt (The Compton School and London Representative, TSC):  It is the balance, is it not?  If 

you look at who is supporting the new teachers, it is other teachers, which adds to the workload, which takes 

them away from their classes.  My wife works in a primary school, and every year they have a lot of NQTs 

joining.  Therefore, in every two-form entry, at every stage, there was a new teacher, and the class teacher 

opposite them effective spends three or four hours a week just helping them, on top of everything else they 

do.  It is healthy to have one or two NQTs every year - that is great - depending on the size of your school, but 

certainly I would say an increased turnover of staff is not healthy because of everything else it brings. 

 

Martin Powell-Davies (London Regional Secretary, NUT):  Another aspect we need to think about is in 

terms of our school communities.  We support a lot of disadvantaged children who do not have a lot of stability 

in their lives in general, and certainly not having the same faces every year, but when in some schools you have 

half the faces changing every year, it provides quite an unstable environment for youngsters who need some 

stability as well. 

 

The other point I would throw in, which is linking to what has just been said, is it is the concern of the 

retention of those who have been in for three, four, five years and who are then either leaving teaching 

altogether or leaving London.  That is the analysis we need to look at.  I know we are perhaps jumping ahead, 

but they are the people who can then do the training, become the new middle leaders, become the new 

leaders, and if they are not there, then we have a problem. 

 

Jennette Arnold OBE AM (Chair):  In terms of the experienced teacher, we could have a situation where 

that term could be used for a teacher three years in the job, which is hardly experienced, is it? 

 

Tony Arbour AM (Deputy Chairman):  No, but just compared to six months. 

 

Jennette Arnold OBE AM (Chair):  I suppose compared to six months, yes, but in terms of really what we 

are saying in terms of the need for that wisdom, for that leadership, for anchoring, for creating an 

environment, three years or five years is a short period, is it not?  Would you agree with me?   

 

Martin Powell-Davies (London Regional Secretary, NUT):  Absolutely.   

 

Caroline Boswell (Head of Education and Youth, GLA):  Certainly what I have noticed in visiting some 

really fantastic schools is that that strong vision and leadership is coming right from the very top, and they are 

developing systems, for example, of lead practitioners.  They are not just thinking about their succession 

planning in terms of their senior management team, but identifying talent among their teacher workforce, 

identifying opportunities for them to work with colleagues, and it is that kind of model.  Those are the in the 

schools where you have the good and outstanding leadership already.  The challenge is, if you are in a school 

that is struggling, how you get to that position.  There have been various reports which have talked about how 

we can better place good and experienced teachers in the most disadvantaged schools, and can we be a little 

bit more strategic and proactive there?  Ultimately, that has to be down to national strategy in terms of 

support and funding for that.   

 

Fiona Twycross AM:  This is something that I have just been working through in my head through listening 

to people’s comments.  In a lot of organisations, not necessarily in schools, there would be a target around 

how much churn you would want in an organisation.  Basically, something that indicated that some churn is 

good, but too much churn is destabilising, as you say.  If you have half of the teachers with new faces, it can 

be a bit unsettling at the least, and then you have to build up the team sense within the teaching staff again.  

Is there an ideal level of churn in schools?  Is there any sort of measure of what represents stable turnover, if 

you like? 



 

 

 

Martin Powell-Davies (London Regional Secretary, NUT):  I would response perhaps again just that there 

was that recent bit of analysis that talked about the type of leadership, that talked about the surgeon and the 

architect.  The surgeon head was that head who quickly came in and made a lot of change, and the implication 

from that study was that that was not helpful, and that in the long term, the architect with a lower rate of 

churn and a bit more nurturing worked better.  While I do not know that there is a particular rate that anybody 

has got from analysis, I think in a general term, clearly, you are right; there needs to be some, but not too 

much.   

 

Again, in terms of data, which must be possible to get hold of, it surprises me how little attention is paid to 

school-by-school churn and turnover rates.  In terms of our own analysis of schools, if a school has a huge 

turnover rate, you automatically know there is likely to be an issue there of some sort.  I think more could be 

done in identifying those turnover rates.  

 

Fiona Twycross AM:  Would there be a correlation between the turnover in attainment?  Would that have an 

impact as well?  

 

Martin Powell-Davies (London Regional Secretary, NUT):  I am going to refer to my researchers, because 

that would be an interesting bit of research.  It would suggest that there would be, but I could not say hand on 

heart that there -- 

 

Fiona Twycross AM:  The assumption might be that it would be, but I just wondered whether there is any 

data analysis that had been done on levels of turnover in staff and results, which is what schools are focused 

on quite heavily? 

 

Caroline Boswell (Head of Education and Youth, GLA):  The only thing I am aware of is that recent piece 

from the Centre for High Performance, which did start to look at those and came up with those groupings as a 

result.  I do not know the methodology that sits behind that to be able to endorse it or not. 

 

Jennette Arnold OBE AM (Chair):  If we recall the driver behind the London Challenge, going way back, it 

was based on the fact that in some boroughs our children were going through the whole school experience and 

had not had a relationship with a single teacher.  I know for a fact that there were some boroughs where every 

term our young people were meeting temporary, part-time teachers, so they had no “Miss” or “Mister” in their 

school lives at all.  Linked to that, of course, was the desperate state of performance and the impact on the 

morale of teachers.  I think we cannot forget where we have come from and those indicators, and I think that 

will then give us some of the answers, if not research-based.  I think we can reflect back and say, “What were 

the circumstances of where we were, why we had the London Challenge?” and then look to see, as Caroline 

has reminded, this focus on quality and then, with quality, recruitment of staff and retaining staff.  For us, 

what we are trying to say is, given the pressures and the workload issues that we are hearing about, my 

question is, how long is it before we fall off the edge again and then we start to see poor performance?  Do 

you know what I mean?  That is sometimes what needs to happen before we can get change, and we would 

not want that.   

 

Caroline Boswell (Head of Education and Youth, GLA):  I think that is why this issue is one of 

Joanne’s [McCartney AM, Deputy Mayor for Education and Childcare] priorities, and we have stated that 

teacher recruitment and retention, following from some of the work we have done around leadership, we want 

to prioritise going forward. 

 



 

 

Jennette Arnold OBE AM (Chair):  We have heard that in primary schools there is an issue.  We are used to 

this phrase, “churn”, for staff.  We discuss it in the GLA group of professional workers.  Is that more 

pronounced in primary, or is it on balance with secondary schools?  It is just confirming.  Is there a difference 

between inner and outer London? 

 

Caroline Boswell (Head of Education and Youth, GLA):  I think there is more churn in inner London, or 

more movement.   

 

Jennette Arnold OBE AM (Chair):  In terms of the ratio of experienced to newly qualified. 

 

Caroline Boswell (Head of Education and Youth, GLA):  OK.  I just do not -- 

 

Jennette Arnold OBE AM (Chair):  You do not know, of course.  It goes back to data analysis at a regional 

level. 

 

Martin Powell-Davies (London Regional Secretary, NUT):  It does, but again, without the proper dataset 

in front of me, so anecdotally, but in terms of the work the union does around London, then I think it is about 

in any borough, in any region, there will be individual schools that are in a more critical state than others.  I do 

not think it would be as simple as primary, secondary, inner, outer.  I think it is more likely to be the particular 

issues, perhaps the leadership, perhaps particular funding issues, pupil intake issues, the various things that 

can easily trigger a difficulty.   

 

Jennette Arnold OBE AM (Chair): It may be a question that we can refer to the regional commissioners, 

because they call themselves “regional”, and they are reporting to the Secretary of State for Education [Rt Hon 

Justice Greening].  You would worry if they are sitting there just talking about the national situation, would 

you not?  If they are talking about regional, then where is their evidence coming from? 

 

Karen Wespieser (Head of Impact, NFER):  Although it is important to remember that their “regions” 

stretch a considerable way outside London. 

 

 

 

 

Martin Powell-Davies (London Regional Secretary, NUT):  That is the difficulty, yes. 

 

Jennette Arnold OBE AM (Chair):  We will not go there.  We will write to all four, because we are blessed to 

have three for London rather than one.   

 

Caroline Boswell (Head of Education and Youth, GLA):  As you are aware, Jennette, we have this 

meeting, the London Education Officers’ group, and we take it in turns between us, the London Councils and 

the Department for Education (DFE) to come together between the boroughs, ourselves, the teaching schools 

and the Regional Schools Commissioners, and in fact the issue of school places and teacher recruitment is on 

the agenda for the next one, so we will certainly be raising it directly.  That is on 3 December 2016. 

 

Jennette Arnold OBE AM (Chair):  That would be great if you could share your notes from those meetings 

with us, Caroline. 

 

Caroline Boswell (Head of Education and Youth, GLA):  They will be taking the notes for those ones, but 

yes. 



 

 

 

Jennette Arnold OBE AM (Chair):  This is a question that we have asked a number of Regional 

Commissioners and we will continue to ask them, because we cannot see where they are getting their 

information from and what this conversation is they are having about London at a national level in the absence 

of any regional data, and it is a real worry.   

 

Caroline Boswell (Head of Education and Youth, GLA):  It is probably worth you, as a panel, writing to 

them separately, but I am just saying that we are linking with them.  They are looking within the academies and 

the free schools and then they are looking at a different geography, so they are not necessarily looking at the 

London region as an economic unit or as a place, for example.   

 

Jennette Arnold OBE AM (Chair):  Well, they are, because they are then sharing good experience with 

Ipswich.  That is what one commissioner told me.  They are interested in the London region or the Greater 

London region because they want to export good practice to the periphery of their patches. 

 

Caroline Boswell (Head of Education and Youth, GLA):  Karen, I think you made the point earlier that 

teachers in London tend to come into the system in London and then maybe move outside London.  

 

Karen Wespieser (Head of Impact, NFER):  That is right. 

 

Caroline Boswell (Head of Education and Youth, GLA):  At the moment the DFE is focusing on 

opportunity areas, areas of the country which have more challenges, and the point we are trying to make is 

that London has specific challenges and we can help add to the sum total of great teachers by using our 

influence, etc.  It is also trying to break down this potential competition.  I suppose that is where I am trying to 

get to.  London will carry on being a place where new graduates will want to work and teach, and we have 

some fantastic teachers, and housing is not going to get any cheaper, so that pathway will carry on.  What we 

are trying to say is we want to grow the pie and bring more fantastic graduates and others into teaching and 

share our knowledge about what works outside London as well.  It is not that we are wanting to be inward 

looking.  We are just wanting to make sure that we are addressing London’s issues.   

 

Jennette Arnold OBE AM (Chair):   We are going to keep on at it because it is so important. 

 

Tony Arbour AM (Deputy Chairman):   The burden of supply teaching is very high.  You seem to have the 

same thing in teaching as you have in the health service, where agencies are set up to provide this, and 

schools, if memory serves me, have to pay for this out of their own budgets.  How is this distorting supply in 

the sense of: are people leaving full-time posts because they do better as supply teachers, if you like, as part of 

the ‘gig’ economy?  Who might know about that?  I am sure that Mr Powell-Davis has a view on that. 

 

Martin Powell-Davies (London Regional Secretary, NUT):  I certainly do.  It certainly would not be the 

case that the individual supply teacher does better out of it.  There is a constant flow, as we have said, in terms 

of people who have got out of teaching in terms of a permanent post, for whatever reason - perhaps the 

pressure in their own individual school - and have then become supply teachers, but in terms of their individual 

pay and conditions of service, then they will not receive as large a salary as they would do as if they were 

employed through the school.  That is different compared to some agency workers in some other sectors.  

However, what I think is, frankly, a scandal is the rate of return of some of the supply agencies.  We estimate 

that perhaps a third to a quarter of what the school is paying for that supply teacher is going to the agency.  I 

do not have an overall London figure, but it must be a considerable sum of money which should be going to 

education budgets, but is going to an agency which, to be frank, in the days of technology that we have, it is 

not that hard a job to put a supply pool together.   



 

 

 

Tony Arbour AM (Deputy Chairman):  Often we are not terribly sure what role the Mayor has in education 

because he has no statutory role, but wouldn’t this be an opportunity for there to be a London agency for this, 

operated perhaps by the Mayor, thereby cutting out - how shall I put it - people who are making excess profits 

out of providing supply teachers?  It seems to me that there is a possible gap in the market.  Let me ask 

Caroline.  What do you think? 

 

Caroline Boswell (Head of Education and Youth, GLA):  It is something we should certainly explore as we 

are shaping this strategy of work we are going to be doing in this area, and certainly we could look at what the 

implications of that might be, what it might look like.  I think it is certainly something to put on the table.  

How would it work?  How would it be any different from what is there already?  What are the cost-benefits of 

it? 

 

Tony Arbour AM (Deputy Chairman):  I have a figure here which says that it costs £1.3 billion a year to 

provide supply teachers.  As a kind of rule of thumb, London is about 20% of that, is it not?  If a third of that 

is profit which goes to the agencies, there is a vast sum of money which really ought to stay in the public 

sector.  One would have thought that that might be a possible role. 

 

Again related to supply teaching, there has been a lot of talk about an important thing being - particularly if 

you are a child in a primary school - to see the same familiar face every morning and that kind of thing.  

Manifestly, it must be true that if there is an increased use of supply teachers - unless it is the same supply 

teacher, which does not seem terribly sensible because that supply teacher should convert to being a full-time 

employee, should he not, or she - then that must be extremely disruptive.  What is the role of a supply 

teacher?  Is it someone who simply, as David [Kurten AM] suggested, simply covers, or is there value added 

from a supply teacher?  What the two teachers here tell us? 

 

Martin Powell-Davies (London Regional Secretary, NUT):  Can I just go back one step?  Just in terms of 

your suggestion, if you like, that perhaps that could be an initiative, certainly our understanding is that some 

work on that has already been done, that London Council’s human resources (HR) network has already had 

some discussions.  Certainly, we had had some discussions with them about putting together an initial 

feasibility study.  I think that there are some discussions.  The HR team in the London Borough of Ealing were 

particularly leading on that.  I think the difficulty that they faced is this uncertainty about the resources facing 

individual authorities and whether they were in a position to take that forward, but it is certainly something 

that was being looked at.   

 

In terms of supply colleagues, it is an extremely difficult job.  For anybody going into a set of students that 

they do not know - and, to be frank, every student knows, “Here comes a supply teacher” - it is not easy, but 

that is part of having a proper network, a proper agency.  Whereas the face might not be the same, supply 

works a lot better where in fact it tends to be from a relatively small pool, the same person who comes in, who 

knows the pupils, who knows the routines in that particular school.  It works a lot better than somebody who is 

coming in who has never seen that school before and perhaps never sees that school again.  A certain 

familiarity from a pool that that school knows, “We can rely on these people”, and obviously the schools that 

run supply the best do it in that way.  They have a few people they rely upon. 

 

Tony Arbour AM (Deputy Chairman):  Of course, if you are right about London Councils doing it, we would 

not want to be reinventing the wheel.  For example, in the area of south-west London that I represent, which 

includes the London Boroughs of Kingston and Richmond, as you know, they have a single education service, 

and anybody who is interviewed for a job at one of what I still think of as borough schools, in effect, that is an 

interview for a job for all of the schools.  It seems to me to be an extension of that kind of thing.  There really 



 

 

ought to be lots of opportunities, because again you have just talked, Karen [Wespieser], about the extreme 

expense of recruitment procedures and the vetting procedures and things of that sort.  I would never dream of 

suggesting a return to the Inner London Education Authority (ILEA) or anything of that sort, heaven forfend, 

but clearly there are sensible economies to be made which would in fact help.  It would be a kind of Holy Grail.  

It would (a) save money, and (b) perhaps make it easier for schools to recruit.  I do not know.  Perhaps I am 

going off on one, Chairman.  

 

Jennette Arnold OBE AM (Chair):   I think you are ploughing a good seam there.  I would just ask Caroline.  

You talked about developing a programme of work for this mayoralty.  Surely there are things that are best 

done at a pan-London level.  Going back to Tony’s [Arbour AM] sort of kite that he has flown, a London 

agency for supply teachers in some sort of co-ordinating role or working with boroughs, surely that feels like it 

is something -- 

 

Caroline Boswell (Head of Education and Youth, GLA):  Certainly the issue of supply teaching - the cost 

of supply teaching, the cost of advertising and having to re-advertise if you do not fill - is certainly something 

that the boroughs and teaching schools have talked to us a lot about.  When we were developing Getting 

Ahead London we were having those sorts of conversations, and one of the things we have been looking to do 

is pull together information from the boroughs on different programmes that are available.  I have made a note 

of the points that you have made and I will pick up with London Councils and with the London District 

Education Councils (LDECs) and head of school improvement needs and feed that in to the mix.  They have a 

representative on this sub-group that we have looking at teacher recruitment and retention.  We have had one 

meeting so far.  We have another one coming up in early December.  I certainly will talk to colleagues and get a 

bit more of a sense of where we are on that.   

 

Tony Arbour AM (Deputy Chairman):  I am really going to extend that.  Up until now, of course, we have 

only been talking about the dire shortage there is of classroom teachers, but of course, at the leadership level, 

the problem is even worse.  Where do they come from?  If memory serves, we did produce a paper on that: 

Leadership Poll or something of that kind? 

 

Caroline Boswell (Head of Education and Youth, GLA):  Yes, we have a pilot, Getting Ahead London, 

which I think you wanted to talk about later. 

 

Tony Arbour AM (Deputy Chairman):  How are we doing with that?  

 

Caroline Boswell (Head of Education and Youth, GLA):  It is going really well.  As you rightly say, we 

commissioned a big piece of research, which was well-received.  It was very extensive.  We had a lot of 

conversations with colleagues, throughout the boroughs, teaching schools, regional schools, commissioners, 

etc.  We commissioned the work back in early spring, and it was Sadiq’s [Khan, Mayor of London] first 

announcement in terms of education that he was going to implement this Getting Ahead London pilot.  

Joanne McCartney AM, the Deputy Mayor for Education and Childcare, spoke at the launch.  We had getting 

on 130 aspirant head teachers apply to come on to the programme.  The thing that the research identified is 

that there are a lot of leadership programmes.  People find the system very confusing, but there is a gap in 

terms of more personalised mentoring and coaching.  We have worked with challenge partners and with PWC 

to design a personalised mentoring and coaching offer for the 60.  We increased the number from 50 to 60 

because we had good applicants.  We have particularly marketed it to make sure we have good diversity, so we 

have 57% female, 25% black and Asian minority ethnic (BAME) participants.  We have really high-quality 

coaches.  It is going really well.  We have already had one person being successful in being appointed to a 

headship who has said that they found it really helpful.   

 



 

 

The important point about it is that with all of this work, as we have been developing it, we have continued to 

go back to the boroughs and the teaching schools to say, “We need to have this strategic approach”.  It is not 

trying to compete with programmes.  It is trying to offer a very personalised, individualised approach and grow 

the pipeline of head teachers.  Yes, your points are well made.  That is how we started in this space, and then 

the teaching schools approached us in the summer, just after the elections, and said, would we build on that 

Getting Ahead London to develop something around teacher recruitment and retention?  It is a bit like we do 

with London Curriculum and other programmes where we look to maximise the cultural assets, the links and 

the higher education institutions.  We make best use of London as a city to grow the excitement about 

teaching and leading in London.  That is what we are scoping at the moment.   

 

Tony Arbour AM (Deputy Chairman):  Do you agree with that?  That sounds like success, but of course we 

are hearing that from the sponsor.  Is it a success?   

 

Martin Powell-Davies (London Regional Secretary, NUT):  Clearly it is heading in the right direction.  

 

Tony Arbour AM (Deputy Chairman):  You do not know anything about it?  

 

Martin Powell-Davies (London Regional Secretary, NUT):  I have read it and, of course, researched it in 

order to come here today, but it is something in development, but absolutely.  

 

Tony Arbour AM (Deputy Chairman):  I see.  You are a kind of consumer.  OK.  Well, it sounds good.  

 

Stuart Merritt (The Compton School and London Representative, TSC):  We are certainly very keen to 

work together in terms of -- 

 

Tony Arbour AM (Deputy Chairman):  Is it something that you had heard of before today?  

 

Stuart Merritt (The Compton School and London Representative, TSC):  Yes.  Part of the teaching 

school is looking at it - Teresa Tunnadine CBE is very keen to look at this - getting its teaching recruitment and 

look at it as a pan-London initiative.  That is something we are very keen in working on going forward really.  It 

would be very helpful.  

 

Jennette Arnold OBE AM (Chair):  I think that is one of the roles we are playing, and what this conversation 

is doing is raising awareness and highlighting what good practice is about.  It is getting us over this hurdle, or 

perceived hurdle, where as you said, Tony [Arbour AM], the Mayor does not have a statutory duty for 

education.  People think, “Oh, well, full stop, we will close that door and nothing can happen”, but we do 

know from past experience and this current Mayor’s intentions that the mayoralty can play a valued role in all 

aspects of the challenges to do with providing our young people with the right support and the right 

environment.  This is the section now where we ask you.  I suppose it is like Christmas coming early.  Have you 

thought through and can you tell us, what would you like the Mayor to do?  What specific issues can you 

identify that you would like to see action on from the mayoralty?  Starting with you, Martin.  

 

Martin Powell-Davies (London Regional Secretary, NUT):  You are looking at me, Jennette.  Shall I kick 

it off?  There is one specific from the point of view of the NUT that I want to throw in, which we have not said 

quite so clearly.  Clearly, there are the wider issues about researching exactly what the issues are, but I would 

be very surprised if it did not, nevertheless, in the end come down to that issue of teacher workload.  I do think 

that that is essentially the issue that everybody knows is at the centre of the issue as to teacher engagement 

and recruitment and retention.   

 



 

 

I would like the Mayor to perhaps have a little look at what the Nottingham Education Improvement Board 

looked at in a very similar situation, and they came up with a charter which has had a little bit of publicity, and 

it was something that was employer-driven.  It is something that was then discussed with the various school 

staff, trade unions and associations, but something where the employer said, “Well, if workload is the issue, we 

are going to make Nottingham the place that teachers want to come and work, because we are going to tell 

everybody that we do have a workload charter where we are going to say these DfE documents will apply.  We 

are going to say that there will be an understanding that you do not have to work every hour of the week.  

Come and work in Nottingham and we will get schools to sign up to this workload charter”.  If we are serious 

about addressing the problem, then that would be something.  I fully understand what you are saying about 

the Mayor’s role in terms of education, but if that was something that could be put forward and suggested, I 

think that would have a tremendous effect that we were all working together, saying, “Come and work in 

London because London is taking these issues seriously, and London schools are good places to work because 

we are taking the issues of workload and, more broadly, engagement and wellbeing seriously”.  I think that 

would have a real effect.  

 

Jennette Arnold OBE AM (Chair):  Yes, thank you for that.  I do not know if it still exists, but there was the 

London Compact Group, was there not, within the last mayoralty?  That was where the Mayor and the London 

Councils and leaders addressed an issue.  An initiative coming out of a discussion there about, if you like, the 

London workload charter sounds like that could be a runner, could it not?  You want a gathering, do you not, 

of the leadership across London to discuss that and say, “Yes, let’s see how we can do that”?  Thank you for 

that, Martin, and we will certainly pick that up. 

 

Stuart Merritt (The Compton School and London Representative, TSC):  I was just about to say, I think 

that is really important.  I totally agree.  I think “to enable” are the key words that need to follow it, to say, “To 

enable teachers to research wider education” and to link to engagement.  Therefore, to follow courses, what is 

available for them, and that is going to follow on to middle leadership, senior leadership and then headship.  It 

is having the time to be able to do these programmes, whatever group you work with, whatever group you 

want to pick up, leading all up to headship.  You could always fill your time teaching.  You are busy 24 hours a 

day, seven days a week, term time.  However, if you think, “Let’s look at the workload and let’s be clever at 

management and look at lesson planning.  Do you need to produce all these PowerPoints, all the resources and 

the lesson plan?  Let’s be clever about that”.  Certainly leadership has a part to play, but with this agreement, 

let’s really encourage all teachers to research, to have some more working groups and to really consider how 

they can enable students to progress the best.  I think that second part is going to really engage head teachers 

and turn some heads. 

 

Jennette Arnold OBE AM (Chair):  Yes.  That sounds like such good common sense, does it not?   

 

Stuart Merritt (The Compton School and London Representative, TSC):  Yes. 

 

Jennette Arnold OBE AM (Chair):  Why do you think that has not happened before? 

 

Stuart Merritt (The Compton School and London Representative, TSC):  Probably money.  To release 

teachers, we are talking about PPA time being reduced potentially, more children in your class, teaching more, 

and then when things come along as an offer, “Do you want to do this course?  It is going to cost you £1,000.  

The school will put in £2,000 in for you.  It is probably going to take you a year and half to do.  It will probably 

take this amount of hours.  A few holidays you have to work through”.  People are, “Oh, I’m just too busy to 

do it”.  I think it does fall back to cost.  If there was an agreement that we would try to have more time for 

teachers to reflect on their teaching for the benefit of pupils and then in their free periods to have time to 



 

 

research and get together with other colleagues, that would be great.  However, in a squeezed school budget it 

will be difficult.   

 

Jennette Arnold OBE AM (Chair):  Nursing had a similar problem a couple of years back and took on the 

online post-qualification training, and a lot of that learning they can do online now.  Is there any such system 

for teachers?  

 

Stuart Merritt (The Compton School and London Representative, TSC):  Yes.  There are lots in place.  

National Professional Qualification for Senior Leadership (NPQSL) and middle leadership programmes.  There 

might be one or two face-to-face sessions, and you would often then have a mentor within your own school, 

but lots of it is guided reading and online study.  There are programmes there.  I guess it is still the time: 

“When are you going to do that?”  It is not going out for seven and a half days a year like lots of programmes 

which are running.  It is there, but it is encouraging your staff to do it in line with all the other work that they 

have to do.  I certainly think that is a fantastic idea to look forwards.   

 

We are very much looking at the workload review documents that came out and we are drastically changing 

lesson plans, and teachers are telling us that they spend hours making these resources, which are fully 

interactive, that they are shared across the departments.  Everything that is planned is shared, so it is not one 

teacher doing it.  We are looking at whether the lesson plan itself can be embedded within the PowerPoint or 

the platform that is uploaded so that they do not have to write it out again like a trainee teacher does.  Lots of 

schools - I know particularly primaries - have to hand it in on a Friday to be reviewed for the following week.  

We are experimenting and asking teachers what they want, hopefully being clever with teachers’ time and not 

wasting it to enable it to be best for pupil progress.  Certainly it does not all come down to money.  That would 

help, but leadership being clever in focusing their staff’s time is crucial.  

 

Jennette Arnold OBE AM (Chair):  Have we seen any good practice coming from the larger academy 

chains?  

 

Stuart Merritt (The Compton School and London Representative, TSC):  I am not sure at this point, I 

am afraid.  

 

Jennette Arnold OBE AM (Chair):  You would think it would make sense for them.  

 

Stuart Merritt (The Compton School and London Representative, TSC):  Yes. 

 

Jennette Arnold OBE AM (Chair):  The chains, like Harris and the other chains.   

 

Stuart Merritt (The Compton School and London Representative, TSC):  Ark, for example, yes.  

 

Jennette Arnold OBE AM (Chair):  Ark.  You would think that they would be developing that sort of thing 

which we could take learning from.  

 

Stuart Merritt (The Compton School and London Representative, TSC):  Yes, certainly.  Everything we 

do at our teaching school gets shared across the teaching school and then regionally and then shared pan-

London.  The ideas are there.  It is just being pushed in the direction across London.  

 

Jennette Arnold OBE AM (Chair):  When we first started this work, this Panel, we identified that parents 

have such a difficult time in understanding what was available and the differences between schools.  One of 

our recommendation was that the GLA should provide a portal, and that was taken on board.  That has gone 



 

 

very well.  It is still in existence.  It sounds like it is something that could be explored.  Some sort of pan-

London learning portal.  

 

Stuart Merritt (The Compton School and London Representative, TSC):  Yes.  It was certainly said 

earlier, there are so many programmes out there.  Checking your inbox on a daily basis, there are all these kinds 

of invites to do these sorts of trainings and putting something together essentially would be fantastic, along 

with some protected time or some agreement between schools for enabling their staff to be engaged and 

follow these programmes to stay in the system longer and become heads. 

 

Karen Wespieser (Head of Impact, NFER):  I would just reiterate the plea that any new initiative that the 

Mayor takes on be evidence-informed.  We have heard so much today about not having enough evidence.  In 

my opinion it is not that the data is not there, it is just that the analysis has not been commissioned and 

conducted to give you the information.  More research, I am afraid, the researcher says.  

 

Jennette Arnold OBE AM (Chair):  Thank you so much.  We are now all going to focus on Caroline.   Just 

give us a summary on the Mayor’s Getting Ahead London programme, and how do you plan to demonstrate 

success of that? 

 

Caroline Boswell (Head of Education and Youth, GLA):  Just before I do that, Jennette, is it OK if I just 

say a little bit about what we have done in terms of resources and what we have in place more generally?   

Then come on to Getting Ahead.  Is that OK? 

 

Jennette Arnold OBE AM (Chair):  Yes, go for it.   

 

Caroline Boswell (Head of Education and Youth, GLA):  The point has been well made that teachers’ time 

is the precious resource here.  You will be aware of the investment that came in previously in terms of teachers 

working together to enhance their subject knowledge and learning, pedagogy.  All of that learning, all of those 

resources from every single project that we got in is on the GLA London.gov site at the moment.  All of those 

lesson plans, all of those portals, all of that good practice learning is on there.   

 

We have currently in place 18 much smaller-scale subject knowledge hubs.  One of them works with looked-

after children, one with Children Improves.  The rest are in the sciences, literacy, etc.  They are at a smaller 

scale.  They are running over the next academic year, and there is an absolute commitment again to make sure 

that the learning from those is in terms of how teachers can most effectively work together, because we 

cannot afford to have them working together in ways that is not going to give the best outcomes for children.  

I very much support what Karen [Wespieser] is saying in terms of looking at the evidence.   

 

Joanne [McCartney AM, Deputy Mayor for Education and Childcare] also launched a new small-scale London 

teacher innovation fund, which are small grants from £5,000 to £10,000 which are being managed by SHINE, 

which supports the teachers who have an idea for something that they can take to scale around the particular 

topic, whether it is maths or whatever.  Some of the thinking we have been trying to do to build on this as part 

of this concept of a Teach London brand, if you like, is possibly to have something that we are describing as 

Teach London advocates.  Obviously we are in the middle of budget-setting at the moment and we will not 

know for certain until February 2017, but we are thinking about having a process that we work with the wider 

system on to have teachers who are working in hubs.  It is encouraging teachers to share their knowledge with 

the wider system, to look at the evidence, what works, and to celebrate teachers in London.  That is one idea 

that we are developing alongside a wider strategy of retention and recruitment of teachers.   

 

Jennette Arnold OBE AM (Chair):  That would feed into a Teach London online hub, would it?  



 

 

 

Caroline Boswell (Head of Education and Youth, GLA):  Yes, potentially.  Yes.  At the minute we are 

looking at a fairly minimal, “Let’s bring together the information around teacher recruitment and retention 

over the next few months”, working with the boroughs, the teaching schools and others to at least put the 

different events and opportunities in one place.  That is just for starters while we commission research and 

work through some ideas about how we can best have an impact.  That is where we are more generally.   

 

In terms of Getting Ahead London, I mentioned earlier where we are on that.  We have these 60 participants, 

and we have experienced coaches, experienced head teachers who are receiving a modest stipend.  What they 

are really bringing is that learning, that knowledge, that wisdom that they have developed in the London 

school system.  One of the messages we want to give is that London schools do have the most outstanding, 

good schools.  It is a great place to work.  In terms of Getting Ahead London, we have an evaluation process in 

place.  There is an independent element to that which is gathering data, primarily from the participant’s own 

perspective of their learning over the process of being involved.  We have baseline data in terms of who is 

involved, and we are measuring things like their motivation, their awareness, their skills and their networks, and 

there will be an evaluation at the end in terms of the growth in their awareness of wider opportunities, the 

sense that they have a clear plan in terms of understanding what the gaps in their skills are, they have a sense 

of how they can meet those gaps and that they have a better sense of what they need to do to get that 

headship.  That is in place.  Obviously we will not know the outcome until the end of the process, but certainly 

the interim qualitative feedback we are getting is very positive.  We have an advisory group which has quite a 

lot of representation.  It is the head teacher unions who are on that, along with the teaching schools, and we 

have a health representative, someone from the boroughs, etc.  That provides the governance and oversight in 

terms of that pilot going forward. 

 

Jennette Arnold OBE AM (Chair):  Do you think you might need to factor in some support for 

dissemination of the good work that you are doing, if I were to ask my colleagues, “Have any of you seen the 

fabulous information that there is available around the London Curriculum?”  That is just a test.  The GLA 

produced these amazing teaching packs that are wonderful.  I now know a lot about the river, because you can 

learn about London from the river and all sorts of places.  I would just ask you to reflect on the fact that, doing 

all this wonderful stuff, there is also an equal need to ensure its dissemination and to really explore whether it 

is an online space or how you are going to do that.  It is shame that more is not known about the good work 

that is being done.  

 

Caroline Boswell (Head of Education and Youth, GLA):  We do focus a lot in terms of communications 

and marketing.  All of that information is on the GLA’s own website, so it is all there.  We also do an e-bulletin 

termly, and that is for the whole of the GLA.  Not just my team’s work, but the school team, culture and 

health.  The variety of offers that there are for the school system in London.  Any Assembly Member that 

would like to receive that as a quick and easy way to -- you have you basically request it.  We cannot just put 

you on it.  The individual programmes have regular communications with schools.  We do work hard at it.  It is 

the classic thing that you can never communicate activity enough so that people know about it.  

 

Jennette Arnold OBE AM (Chair):  No, but you must always be thinking about how you can widen that 

base. 

 

Caroline Boswell (Head of Education and Youth, GLA):  Absolutely.  

 

Jennette Arnold OBE AM (Chair):  I have to say I love the Teach London brand that could be developed.   

 



 

 

Fiona Twycross AM:  The only thing I would say is we would love to be advocates for some of the work, so 

maybe sending an email to let Assembly Members know that they can opt into it might be quite useful.  

 

Jennette Arnold OBE AM (Chair):  Yes. 

 

Caroline Boswell (Head of Education and Youth, GLA):  To the Members of the panel?  

 

Fiona Twycross AM:  No, all Assembly Members. 

 

Caroline Boswell (Head of Education and Youth, GLA):  OK. 

 

Fiona Twycross AM:  We go to schools quite a lot between us, probably.  Yes. 

 

Caroline Boswell (Head of Education and Youth, GLA):  OK.  You can give their permission.  

 

Jennette Arnold OBE AM (Chair):  Yes.  I think the worst thing you can do is refer anybody to the GLA site, 

as wonderful as it is, but it is just like an Aladdin's den; there is just so much there.   

 

That brings us to the end of our questions.  Is there anything that you think we have missed that you want to 

say quickly?  On your journey away and over the next couple of days, if you think of anything, then do send it 

in to our lovely lead officer, Ian [O’Sullivan], who has been in touch with you.  Thank you so much.  It has been 

a really interesting session.  For us it is like this tapestry that we are weaving, and so we go back to previous 

work that we have done.  We are here and we are trying to think of what is going to be happening over the 

next five to ten years and certainly focusing on the opportunities that there seem to be within this mayoral 

term.  Thank you, and keep feeding us any information.   

 

Just saying, one of the key points that we have made a note of that was new to me was that London is this net 

exporter of teachers - that should be recognised - and that the increasing pupil numbers that we are all aware 

of will require thousands of new teachers in London over ten years.  This key reoccurring issue that we kept 

going back to was the need to examine pan-London, cross-borough data and to understand what the 

partnerships are doing for teacher staff, management, leadership and the rest and the need to better 

understand what it is that makes London unique.  It is fine saying that we are unique, but we have to be able 

to prove that.  It seems to me in this sense that the DfE needs to be pushed to produce more region-specific 

data.  I do not know why they are not doing it because the Government is committed to regional development.  

Tony [Arbour AM] just spoke on behalf of his government and said that the Government is committed to that, 

so maybe we should send off a note to DfE encouraging them to do that.   

 

Those are just the key points and there will be others that arise from our deep analysis of what we have heard 

from you and the information that we will receive from other people.  Thank you very much.  


